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WEST SUSSEX COUNTY COUNCIL 
 

St. Andrew’s Church of England Primary School 
                             

    Growing Learners to live in God’s World 
 

INCLUSION POLICY 

MISSION STATEMENT: Growing Learners to Live in God’s World Matthew 13:31-32 

        VISION        

Our deeply Christian ethos inspires our service to God and our community. Empowering children 

with transferrable knowledge and skills, and excellence in learning through our ambitious 

curriculum, prepares them for future success in a global and digital world. Young minds are 

encouraged to collaborate, be curious and deepen their understanding through fun, purposeful 

and memorable learning experiences. Children feel happy, safe, included and valued; confident in 

self-management and expression. Local and global partnerships enrich and enhance children’s 

opportunities, choice and experiences. 

 

This mission is supported by the school’s principles, which have their origins in the Bible: 

The Spirit will make you wise and let you understand what it means to know God                                                                                 

Ephesians 1:17 

 

 

 

God told me “My grace is enough; it’s all you need”               

2 Corinthians 12:9 

           

               

“For I know the plans I have for you”, declares the Lord… “plans to give you hope and a 

future”  

Jeremiah 29:11                                                                                      

 

 

 

Approved: September 2026 

Next review:  September 2027 

 

Inclusion Policy 

 

Arrangements for monitoring and evaluation 

The Full Governing Body will review and adopt this policy annually.  
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Inclusion Intent Statement  

‘All are made in the image of God, and loved by God. Through the example of Jesus, all are called to live embodied, 

fulfilled human lives.’ (Genesis 1:27) 

As a school, our inclusive approach to teaching and learning intends to develop, in all children, a love of learning, skills 

for life, good self-esteem and belief in their abilities. This is underpinned by our school principles of Wisdom, Grace 

and Hope.  The governing body, SLT, SENDCO, subject leaders, teachers and teaching assistants share a corporate 

responsibility for SEND provision. “Every teacher is a teacher of SEND”. 

GROWING: 

We recognise that not all children have equal opportunities 

available to them – whether that is because of a learning or 

mental health need, or because of their prior experiences. 

However, we have ambitious expectations and hope for all 

children regardless of their starting points. Our nurturing and 

supportive approach allows all children to feel valued for their 

own skills and talents; teachers ensure that children know they 

are all unique and differences are celebrated.  

LEARNERS: 

Not all children come to the classroom with the same needs, 

experiences and abilities and it is our responsibility to ensure 

that learning is accessible to all children.  The skills-based 

curriculum is developed and adapted so that all pupils’ starting points are respected and acknowledged.  Our aim is to 

ensure all pupils are actively engaged with developing their knowledge to support a life-long love of learning.  

TO LIVE IN: 

The well-being, safety and health of all pupils is extremely important to us.  Staff at St Andrew’s are caring and 

trained to identify a wide range of needs and provide support as detailed in the Implementation Statement. The 

RSHE curriculum prepares children to have healthy and safe lifestyles, explicitly teaching them the important skills 

they will need when they leave school. The school value of Grace encourages independence as well as team work; 

preparing our young people to thrive throughout their educational career and beyond. Some pupils need additional 

support to develop social skills or their emotional regulation with the aim of achieving successful citizenship in the 

future. 

GOD’s WORLD: 

Our school celebrates neurodiversity and tolerance of difference.  Living together in an inclusive and loving 

community is at the heart of our approach. The school believes that ‘the marginalised and minorities need special and 

careful protection and nurturing as Jesus demonstrated through the attention he gave to the disadvantaged and 

excluded’ (Valuing all God’s Children; 2019). The RSHE and PSHE curricula, as well as a wide range of other subjects, 

places careful emphasis upon valuing and respecting diversity. Subject leaders ensure that children have a range of 

opportunities to consider their place within local, national and global communities including diverse faith communities. 
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Inclusion Policy Aims 

The aims of our Inclusion policy and practice in this school are:  

• To make reasonable adjustments for those with a disability by taking action to increase access 

to the curriculum, the environment and to printed information for all.  

• To ensure that children and young people with SEND engage in the activities of the school as 

inclusion for all.  

• To reduce barriers to progress by embedding the principles in the National Curriculum 

Inclusion statement  

• To use our best endeavours to secure special educational provision for pupils for whom this is 

required, that is “additional to and different from” that provided within the adapted 

curriculum, to better respond to the four broad areas of need:  

• Communication and interaction,  

• Cognition and learning,  

• Social, mental and emotional health,  

• Sensory/physical.  

• To collaborate with parents/carers and pupils ensuring mutual respect and understanding in 

working towards the best interests of the child.  

• To ensure a high level of staff expertise to meet pupil need, through well-targeted continuing 

professional development.  

• To support pupils with medical conditions to achieve full inclusion in all school activities by 

ensuring consultation with health and social care professionals in order to meet the medical 

needs of pupils.  

• To work in cooperative and productive partnership with the Local Authority and other outside 

agencies, to ensure there is a multi- professional approach to meeting the needs of all 

vulnerable learners.  

 

Roles and Responsibilities 

The Children and Families Act (2014), outlines that the primary responsibility for the learning and 

progress of children with SEND rests with the class teacher. The SENDCO, supervises the provision 

that facilitates this learning and progress. They collaborates with all stakeholders, including children, 

parents, teachers, school leaders, school governors, external agencies, and the local authority, to 

ensure that the highest quality provision is available for children with additional needs.  
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Definition and Areas of Need 

What are special educational needs (SEN) or a disability?  

At St Andrew’s we use the definition for SEND and for disability from the SEND Code of Practice 

(2014). This states: 

 

A child or young person has special educational needs if they have a learning difficulty or disability 

which calls for special educational provision to be made for them. A young person has a learning 

difficulty or disability if they:  

• Have a significantly greater difficulty in learning than the majority of others the same age, or 

• Have a disability, which prevents or hinders them from making use of facilities of a kind 

generally provided for others of the same age in a mainstream school.  

Special educational provision is ‘educational or training provision that is additional to or different 

from that made generally for other children of the same age by mainstream schools.” 

The Children and Families Act (2014) describes SEND in four broad categories: 

1. Communication & Interaction  

2. Cognition & Learning 

3. Social, Emotional and Mental Health 

4. Sensory and / or physical 

Special Educational Needs can impact on: 

• learning across the curriculum, but particularly reading, writing, number concepts or 

processing information 

• Communication in the classroom and social situations 

• Organisation for learning 

• Developing and maintaining friendships 

• Behaviour for learning 
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Admissions 

The kinds of special educational needs for which provision is made at St Andrew’s 

Children and young people with SEND have different needs, but the general presumption is that all 

children with SEND but without an Education, Health and Care Plan (EHCP) are welcome to apply for a 

place at our school, in line with the school admissions policy. If a place is available, we will undertake 

to use our best endeavours, in partnership with parents, to make the provision required to meet the 

needs of pupils at this school.  

For children with an EHCP, parents have the right to request a particular school and the local 

authority must comply with that preference and name the school or college in the EHCP unless:  

• It would be unsuitable for the age, ability, aptitude or needs of the child or young person, or 

the attendance of the child or young person there would be incompatible with the efficient 

education of others, or the efficient use of resources.  

• Before making the decision to name our school in a child’s EHCP, the local authority will send 

the governing body a copy of the EHCP and then consider their comments very carefully 

before a final decision on placement is made. In addition, the local authority must also seek 

the agreement of school where the draft EHCP sets out any provision to be delivered on their 

premises that have been secured through a direct payment (personal budget).  

• Parents of a child with an EHCP also have the right to seek a place at a special school if they 

consider that their child’s needs can be better met in specialist provision.  

Identification 

How does our school know if children need extra help?  

We know when pupils need help if:  

• Concerns are raised by parents/carers, external agencies, teachers, or the pupil’s previous 

school, regarding a pupil’s level of progress or inclusion.  

• Screening for neurodiversity, or SpLD such as dyslexia and/or dyscalculia.  This could be 

completed on entry, at the beginning of year 3, or as a result of a concern being raised, 

indicates a gap in knowledge and/or skills.  

• Whole school tracking of attainment outcomes indicates lack of expected levels of progress.  

• Observation of the pupil indicates that they have additional needs.  

• A pupil asks for help.  

What should a parent do if they thinks their child may have special educational needs?  

If parents have concerns relating to their child’s learning then they are asked to initially discuss 

these with their child’s teacher. This then may result in a referral to the school SENDCO who can be 

contacted through the school office:   

Telephone No. : 01293 529006 

Or Email: office@stap.school  

mailto:office@stap.school
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Parents may also contact the SENDCO or the Headteacher directly if they feel this is more 

appropriate. All parents will be listened to. Their views and their aspirations for their child will be 

central to the assessment and provision that is provided by the school.  

Support for Children with SEND 

Equality of Opportunity 

For children with Special Educational Needs and Disabilities (SEND), equality of opportunity is ensured through 

a graduated response as outlined in the Special Educational Needs and Disability Code of Practice (2015). 

Wave 1: Quality First Teaching (Quality First Teaching) 

• Designed for children with moderate learning difficulties such as dyslexia, dyscalculia or conditions like 

ADHD, Autism, or sensory differences. 

• Teachers plan and differentiate lessons to meet individual needs, ensuring no barriers to potential 

achievement. 

• Uses specific teaching styles, such as visual support or active learning, to accommodate various learning 

preferences. 

Wave 2: Targeted Interventions 

• Provides focused support for children who need more than Wave 1 can offer. 

• Examples include reading groups to develop skills or one-on-one sessions with an Emotional Literacy 

Support Assistant. 

Wave 3: Intensive Support 

• For children with severe learning, mental health, or behavioural needs. 

• Involves personalised support programs and often includes small group or one-on-one assistance. 

• The school may apply for an Education, Health, and Care Plan (EHCP) if necessary. 

Specialist Support and Equipment 

• Some children may need specialist equipment or technology to support their learning 

•  Referrals to relevant services may be made for specialist intervention or diagnosis. 

Support for Children at Risk of Disadvantage 

• Initially addressed through QFT and targeted intervention groups. 

• Additional support from programs like the Transforming Lives for Good mentoring scheme, Emotional 

Literacy Support, and school play therapy. 

• The Ethnic Minority and Traveller Achievement Service (EMTAS) helps children with English as a 

second language, working with teachers to support individual and class strategies. 
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School Support and Curriculum 

How will the curriculum be matched to each child’s needs?  

Quality First Teaching 

• All pupils’ needs are planned for by the class teacher, with learning adaptations to suit 

individual needs. This includes scaffolding tasks, reducing cognitive load, and personalised 

tasks. 

• Additional support may be provided by the teacher or a teaching assistant. 

• Pupils with special needs are included in whole class teaching sessions as much as possible, with 

reasonable adjustments made for disabilities. 

• The teaching style and learning environment is inclusive, melt-sensory quality teaching for all 

and incorporate SpLD friendly teaching strategies.  

Flexible Learning Environment 

• Classrooms are adapted to allow seating choices that support different learning styles, 

including standing desks and alternative seating options. 

This flexible seating approach allows pupils to develop the self-management skills to sit in a way that 

helps them learn best.  

The Hive: Highly Adapted English Provision 

• The Hive has an adult to pupil ratio of 2:10.  

• The children complete the same English learning objectives as their class in a lower demand, highly 

adapted way with access to provision such as assistive technology.  

• Staff in the Hive have completed training with LBAT in supporting pupils with a dyslexic profile and use 

a multi-sensory, dyslexia friendly approach to all tasks.  

Monitoring and Feedback 

• Classroom teaching quality is monitored through observations, assessments, work sampling, 

teacher meetings, feedback from pupils and parents, and attendance and behaviour records by 

the Senior Leadership Team, including the SENDCO, Phase Leaders, Subject Leaders and 

external verifiers. 

• Pupils have individual curriculum targets set in line with national outcomes, and parents are 

informed through reports and events like Parents’ Evenings. 

• Progress is tracked using a school-wide system, with additional actions taken if a pupil is not 

making expected progress. 
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How will the school support a child with SEND and their family? 

The Graduated Approach: Assess, Plan, Do, Review 

Assess: If a teacher or parent is concerned about a child's progress despite effective Quality First 

Provision and appropriate support, they should raise the issue with the SENDCO which will be 

recorded on the Record of Concern form and/or on CPOMS. This can be done at any time during the 

school year. This triggers an additional assessment period, which may include extra classroom 

observations, meetings with the child and parents/carers, and various diagnostic assessments 

directed by the SENDCO. 

Plan: Based on the assessment results, the SENDCO will make recommendations and plan further 

targeted interventions. All teachers and support staff working with the pupil are informed about the 

pupil's needs, the support provided, and necessary teaching strategies. If significant support is 

needed, an Individual Learning Plan (ILP) is created.  

Do: The class teacher is responsible for the child's daily progress through Quality First Teaching 

and planned interventions. Short, targeted interventions are planned by the teacher and usually 

delivered by a teaching assistant. These interventions are typically time-limited (e.g., 6 weeks) and 

focus on specific targets. If progress is limited, targets and methods are adjusted based on ongoing 

discussions with the child. Children with additional needs may participate in longer-term interventions 

in areas like speech and language, memory, motor skills, social communication, or emotional regulation, 

delivered by a Teaching Assistant under the SENDCO's direction. 

Review: Progress is closely monitored through: 

• Half-termly tracking against year group expectations and assessment criteria. 

• Termly standardised screening and assessment tools. 

For children with identified SEND on the SEN register: 

• ILP targets are reviewed termly by the class teacher, child and parent.  

• Intervention records are reviewed in progress meetings. 

• EHCPs are reviewed annually. 

• Assessments are undertaken by specialists.  

The review process may indicate the need for revised support or intervention. If ongoing support or a 

specific SEND is identified, the child will be added to the SEN register, in consultation with 

parents/carers. 

External Support and Agencies 

• If progress is inadequate, external advice maybe sought, with parent permission. This 

could include: 

- Specialists in other schools and/or special schools 

- Speech and Language Therapy  

- Occupational Therapy  
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- Sensory Support  

- Educational Psychologist Service  

- Physical and Disability Support Service  

- Social Care 

- School Nurse  

- Child & Adolescent Mental Health Service  

- The Learning and Behaviour Team 

- The Autism and Social Communication Team 

- The Alternative Provision College 

•  For pupils with significant needs, a request for an EHCP assessment may be made to the 

local authority. 

Communicating with parents 

How will parents know how their child is doing?  

Attainments towards the identified outcomes will be shared with parents termly through reviews of 

the pupil’s Individual Learning Plan and/or Pupil Profile based on the ‘Assess, Plan, do, Review’ model 

and also through the school reporting system and Parents’ Evenings. Appendix A ‘Timeline of Parent 

Communication’ and Appendix B ‘Key Yearly Dates for Staff’ details timings and where parents and 

pupils are consulted.  

The school has an ‘open door’ policy, where parents are encouraged to talk about issues they are 

concerned about. Parents are also able to arrange an appointment to discuss their child’s progress 

with the class teacher, the SENDCO, a member of the Senior leadership team at any time when they 

feel concerned or have information they feel they would like to share that could impact on their 

child’s success.  

How will parents be helped to support their child’s learning?  

Please look at the school website at http://www.st-andrews-crawley.w-sussex.sch.uk. This includes 

links to websites and resources that we have found useful in supporting parents to help their child 

learn at home. 

The school organises a number of parent workshops during the year, led by school staff, external 

specialists or parents. This also provides an opportunity for parents to connect with other members 

of the school community. These are advertised in the school newsletter and on our website and aim to 

provide useful opportunities for parents to learn more about how to support your child’s learning. If 

you have ideas on support that you would like to have access to in order to further support your 

child’s learning, please contact the SENDCO who will locate information and guidance for you in this 

area.  

  

http://www.st-andrews-crawley.w-sussex.sch.uk/
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Pupil Wellbeing 

What support will there be for children’s overall well-being? 

The school offers a wide variety of pastoral care to support the well-being of all pupils. 

These include: 

• Members of staff are readily available for pupils who wish to discuss issues and concerns. The 

class teacher is the initial point of contact for both parents and pupils. 

• An evaluated Personal, Social, Health and Citizenship Education (PSHCE) curriculum that aims 

to provide pupils with the knowledge, understanding and skills they need to enhance their 

emotional and social knowledge and well-being.  

• Pupil and Parent voice mechanisms are in place in the form of questionnaires, meetings or 

informal discussions and are monitored for effectiveness by the Governor for responsibility 

for this area.  

• Small group evidence-led interventions to support pupil’s well-being are delivered to targeted 

pupils and groups.  

• Pupils who find unstructured times are provided with alternative small group opportunities 

within the school and action is taken to develop their social interaction skills.  

• The school work with St Andrew’s Church who supply coaches to provide for children who need 

additional support with day to day emotional challenges.  We also have available to us the 

services of a trained Play Therapist.  

• The school provides focused support for identified individuals, including access to a mentoring 

scheme and play therapist. 

• The school has an Emotional Literacy Support Assistant who works with children in small 

groups and individually to resolve issues linked to family, friendships, social communication, 

self-esteem, anxiety and bereavement. The ELSA also works alongside pupils within class to 

enable them to apply the skills learned in interventions to the classroom.  

• All classes use The Zones of Regulation programme to develop emotional regulation skills and 

strategies for self-supporting.  

• All classes have a readily accessible ‘Getting to my Green Zone’ box which is designed to 

promote emotional regulation and offers children a chance to have quiet time should they need 

it 

• Some children will be offered personalised ‘Table-top Toolkit’ which will further support their 

regulation in class and promote positive wellbeing.  

• All children have access to the schools sensory garden and sensory room that can be used, 

with an adult, to help them self-regulate.  

Please also see the school Mental Health and Wellbeing Policy. 
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Medical needs and specialist services 

Pupils with medical needs  

Pupils with medical needs will be provided with a detailed Individual Health Care Plan, compiled in 

partnership with the school nurse and parents and if appropriate, the pupil themselves.  

Staff who volunteer to administer and supervise medications, will complete formal training and be 

verified by the school nurse as being competent.  

All medicine administration procedures adhere to the LA policy and Department of Education (DfE) 

guidelines included within ‘Supporting pupils at school with medical conditions’ (DfE) 2014 and 

identified in the school Medicine Administration Policy.  

What specialist services are available at the school?  

The school has access to a range of specialist support that are identified in the section “School 

Support and Curriculum”.  

 

Accessibility and school trips 

How will my child be included in activities outside the classroom including school trips?  

Risk assessments are carried out and procedures are put in place to enable all children to participate 

in all school activities.  

The school ensures it has sufficient staff expertise to ensure that no child with SEND is excluded 

from any school provided activity.  

How accessible is the school environment?  

The modern school building was built with awareness for accessibility issues including:  

• A designated accessible parking bay close to the front door  

• One toilet has been adapted to ensure accessibility for visitors with a disability.  

• A medical room has been provided in order to enable a safe place for insulin testing/injections.  

• Our Equalities Policy, which can be found on our website, describes the actions the school has 

taken to increase access to the environment and the curriculum where appropriate  

• Quiet, low arousal areas and sensory tools are available to children with sensory processing 

needs at lunch time and during lesson time. These include a sensory room, the sensory garden 

(in the courtyard) and a quiet space to eat lunch. 
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Effective Transition 

How will the school prepare/support my child when joining or transferring to a new school?  

A number of strategies are in place to enable effective pupils’ transition. These include: 

On entry:  

• A planned introduction programme is delivered in the summer term to support transfer for 

pupils starting school in September.  

• Parent/carers are invited to a meeting at the school and are provided with a range of 

information to support them in enabling their child to settle into the school routine.  

• The SENDCO meets with all new parents of pupils who are known to have SEND to allow 

concerns to be raised and solutions to any perceived challenges to be located prior to entry.  

• If pupils are transferring from another setting, the previous school records will be requested 

immediately and a meeting set up with parents to identify and reduce any concerns.  

From Year to Year: 

• Multiple opportunities are built in to the end of term, allowing pupils to build relationships with 

their new teacher. 

• Children have multiple low demand activities they can complete with their teacher as well as a 

transition morning/afternoon where they can “practice” being in their new class. 

• Pupils who need it, are invited in for a pre-visit in September, so they can see their new 

classroom and teacher in a low demand, low stress way, in order to ease the first day of school 

nerves.  

• The first week of term, we prioritise relationship building in class, in order to ease the 

transition to their new class.  

Transition to the next school (Secondary):  

• The transition programme in place for pupils provides a number of opportunities for pupils and 

parents to meet staff in the new school. These opportunities are further enhanced for pupils 

with SEND.  

• The annual review in Y5 for pupils with an EHCP begins the process where parents are 

supported to make decisions regarding secondary school choice.  

• Parents will be encouraged to consider options for the next phase of education and the school 

will involve outside agencies, as appropriate, to ensure information provided is comprehensive 

but accessible.  

• Accompanied visits to other providers may be arranged as appropriate.  

• For pupils transferring to local schools, the SENDCos of both schools will meet to discuss the 

needs of pupils with SEND in order to ensure a smooth transition.  
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Training 

What training do the staff supporting children with SEND undertake?  

Part of the SENDCO’s role is to support the class teachers and other adults in planning for children 

with a SEND.  These training needs are tailored to individual pupils. The training needs of staff are 

met through county training and in school training, by the SENDCO, other staff or relevant outside 

agencies as appropriate.  

 

We have staff trained in the following areas:   

• Attachment and Trauma 

• Autism and how it effects social communication 

• Zones of regulation 

• Sensory Regulation difficulties  

• De-escalation and proactive strategies 

• Positive Handling (Team Teach) 

• Lego Therapy 

• Emotional Literacy Support 

• NELI 

• Supporting EAL pupils 

• Supporting pupils with Speech and Language difficulties 

• Supporting children through bereavement 

• Trauma Resilient Schools 

• Social Stories and Comic Strip Conversations 

• Assistive Technology – Clicker 

• Sensory regulation and strategies linked to Zones of Regulation and Sensory Circuits 

• Whole school Self Regulation and Relationships Policy with a focus upon Individual 

Behaviour Plans for pupils with SEND or specific needs and the Neurowild Shift 

• ADHD and the impact upon learners in the post lockdown classroom 

• Autism Aware Training – The school is a Gold Standard for this 

• Dyslexia and Dyscalculia Inclusive Practice Training 

• Adverse Childhood Experiences (refresher) 

• West Sussex Inclusion Framework and Ordinarily Available Practice Guide 

 

Within performance management, all TAs and teachers have been set targets relating to inclusive 

practice which have been reviewed throughout the year.  

The SENDCO has the NASENCO qualification and the NPQ Leading Behaviour and Culture. The 

SENDCO is also the lead teacher for the Autism Aware Award (AAA) and the Dyslexia and 

Dyscalculia Inclusive Practice Award (DADIPA).  
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Appendix A: Timeline for School/Parent Communication 

Children with EHCPs 

When What Who Why 

Transition days Handover and SEND discussions 

SENDCO shares summer ILP with new 

teacher 

Class teacher 

(new and old) + 

SENDCO 

To ensure a good start to the year and that 

support is in place.  

September ILP (from end of summer term) used to 

inform interventions  

New class teacher uses assessment to 

inform support and interventions 

Use ILP from summer to write new autumn 

targets and save as September ILP.   

Class teacher To use previous term’s ILP to put in place best 

support for child in autumn. 

1st week of 

October 

Brief phone call/ 

meeting 

15 mins 

Post-transition meeting 

Record on CPOMS  

Gather input into how well pupil has settled 

Class teacher and 

parent 

 

 

To amend strategies and supports in new year 

group based on how well pupil has settled in 1st 

half autumn term 

Late November 

(during parent 

consultations) 

20 mins 

Autumn term ILP meeting 

Update with autumn assessments 

Class teacher and 

parent 

Pupil voice 

collected 

To look over child’s support, information on 

attainment and progress, gather parent voice. 

To support SENDCO in filling in the PPR 

End of Autumn 

term data drop 

December  

 

SENDCO to review provision for Autumn 

term  

Updated provision map 

SENDCO 

Teacher 

TA 

To record provision for children with EHCPs and 

additional funding 

To monitor on one page the child’s interventions, 

support strategies, attainment and progress.  

Week before 

Feb half term 

Mid-year review meeting 

 

 

SENDCO, child 

and parent 

Teachers 

consulted in 

advance 

To look over child’s support, information on 

attainment and progress, gather parent voice. 

To communicate about impact of provision for 

first half of year and make appropriate changes 

March 

 

Spring term ILP meeting 

 

Update with spring assessments 

Class teacher and 

parent 

Pupil voice 

collected 

To look over child’s support, information on 

attainment and progress, gather parent voice. 

To support SENDCO in updating provision map 

End of spring 

term data drop 

April 

Spring term ILP completed and shared 

with SENDCO 

Class teacher 

updates 

Class teacher will likely not need to make many 

changes, just update data.  

End of June Summer term ILP meeting and transition 

support 

Class teacher and 

parent + SENDCO 

by request 

Pupil voice 

collected 

To help SENDCO review the ILP for summer 

End of summer 

term data drop 

July  

 

Final provision map reviewed and ILP 

targets reviewed (transition meeting with 

new teacher and SENDCO) 

SENDCO + 

shared with new 

class teacher 

To produce information to ensure class teacher is 

ready to teach and support pupil in September 

 

Yearly, in the 

month of the 

EHCP’s issue 

EHCP Formal Annual Review  SENDCO 

Parents 

Class teacher  

Pupil voice 

collected 
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Children on the SEN register/with ILPs 

 

 

  

When What Who Why 

Transition days Handover and SEND discussions Class teacher 

(new and old) + 

SENDCO 

To ensure a good start to the year and that 

support is in place. 

By end of September New class teacher uses assessment to 

inform support and interventions 

 

Use ILP from summer to write new 

autumn targets and save as 

September ILP.   

Class teacher To ensure class staff are aware of pupils’ 

targets 

Late November (during 

parent consultations) 

20 minutes 

Autumn term ILP review meeting Class teacher 

and parent 

Pupil voice 

collected 

To gather parent and pupil feedback on support 

and interventions 

 

To discuss progress towards autumn targets 

Week before Feb half 

term 

Mid-year review meeting 

 

 

SENDCO, child 

and parent 

 

Teachers 

consulted in 

advance 

To look over child’s support, information on 

attainment and progress, gather parent voice. 

 

To communicate about impact of provision for 

first half of year and make appropriate changes 

March 

20 minutes 

 

Spring term ILP review meeting Class teacher 

and parent 

Pupil voice 

collected 

To gather parent and pupil feedback on support 

and interventions 

 

To discuss progress towards spring targets 

End of June 

20 minutes 

Summer term ILP meeting and 

transition support 

Class teacher, 

parent 

Pupil voice 

collected 

 

SENDCO by 

request (i.e for 

support/if 

needs are 

particularly 

complex) 

To gather parent and pupil feedback on support 

and interventions 

 

To discuss progress 

 

To help new class teacher review support for 

autumn 
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Appendix B: Key Yearly Dates for staff 
Our SEN Yearly Overview 

When? What? Who? 
Autumn Term 
End of Week 2 

Provision map to be completed and baselines 
collected 

Class Teacher 
TA 

Autumn Term 
Week 3 

Interventions to start 
Class Teacher 

TA 

Autumn Term 
End of week 3 

All ILP’s will be written for all SEN children Class teacher 

Autumn Term 
Week 4 

All parent voice gathered through a phone call SENDCO 

Autumn Term 
Week 4 

All pupil voice gathered  ELSA 

Autumn Term 
Week 4 

All ILP books in place and being used All 

Autumn Term/October 
Parents Evening 

ILP meeting – Targets shared, parent voice 
updated if necessary 

Class Teacher 

Autumn Term 
Penultimate week 

Interventions to be reviewed on provision map 
and set up for next term 

TA 
Class Teacher 

Autumn Term 
Penultimate week 

Provision map to be completed 
Class Teacher 

TA 
 

Spring Term 
End of Week 1 

ILP’s reviewed and new targets set Class Teacher 

Spring Term 
End of Week 2 

ILP books updated and being used in class 
ELSA 
All 

Spring Term/ March 
Parents Evening  

ILP Meeting – Targets shared, parent voice 
updated if necessary 

Class Teacher 

Spring Term 
Penultimate week 

Interventions to be reviewed on provision map 
and set up for next term 

TA 
Class Teacher 

Spring Term 
Penultimate week 

Provision map to be completed 
Class Teacher 

TA 
 

Summer Term 
End of Week 1 

ILP’s reviewed and new targets set Class Teacher 

Summer Term 
End of Week 2 

ILP books updated and being used in class 
ELSA 
All 

Summer Term 
End of June 

ILP meeting of reviewed Targets Class Teacher 

End of Year 
Penultimate Week 

Interventions to be reviewed on provision map 
TA 

Class Teacher 
 

  

Why we do this...SEN Code of Practice:  

6.49 All teachers and support staff who work with the pupil should be made aware of their needs, the outcomes sought, the support 

provided and any teaching strategies or approaches that are required. This should also be recorded on the school’s information system. 

6.51 Parents should be fully aware of the planned support and interventions 
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Appendix C: The Graduated Approach at St Andrew’s 

 

Whole School Graduated Approach 

 

The graduated approach starts at a whole-school level. Teachers and TAs are continually assessing, planning, 

implementing and reviewing their approach to reaching all children. However, when a child is not making expected 

progress, the cyclical process becomes increasingly personalised.  

 

 

 

.   

•  

 

 

 

 

 

                        

 

  

Quality First 

Teaching  

for all children + 

whole school 

systems for APDR  

 

.   

•  

Not making 

expected progress 

Wave 1: Monitoring  

 

If more able children are not making expected progress, they are also supported using 

this graduated approach however different assessments and interventions may be 

required. These are tailored to meet the child’s needs. 

Wave 2: SEND Concern 

 

 

 

Wave 3: SEND Support/ 

EHCP 

Assessment spreadsheet, 

termly Pupil Progress 

Review Meetings, Parent 

Consultation Meetings etc. 

 

 

Use whole-class provision 

map strategies, West 

Sussex Inclusion Framework 

and Ordinarily available 

practice. 

 

Progress means 

support additional to 

Quality First Teaching 

is no longer required.   

 

Despite interventions, 

limited progress made, so 

enter next cycle of 

graduated approach. 
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Wave 2: SEND or Non-SEND concern (i.e. PP, safeguarding, EAL, pastoral) 

Targeted Class-Based Support: Quality First Teaching and usual good classroom practice with SEND Team advice.  

Assess: 

• Class teacher to detail area of concern on CPOMS using the form ‘Request for Support’ alerting SEND Team under the specific 

area of need (C&L, SEMH, S&P, C&I). Information to include in the alert:  

a) What are your main concerns?  

b) Parent voice to be included (parents/carers need to have been informed of area of concern in Wave 1).  

c) Child voice to be included on log on CPOMS 

• SEND Team will look at the reviewed provision on the mapping tool and will gather additional data with staff. 

• Additional tools e.g. ELSA questionnaire, sensory pupil voice, parent meeting 

Plan: 

• Class teacher and SEND Team plan time-limited, targeted interventions that focus on key area of concern which may include 

Wave 2 interventions e.g. specific academic intervention groups, class-based provision, general SEMH support and ELSA, pre-

teaching, precision teaching where appropriate, as well as Quality First Teaching Strategies (see Strategies Guide and West 

Sussex Ordinarily Available Practice).  

• SENDCO will meet with class teacher to complete APDR (Assess, Plan, Do, Review) form. Record interventions on provision 

mapping spreadsheet, setting an appropriate review date (minimum 6 weeks).  

• Where children are being considered for SEND register, Wave 1 tracking sheet to be completed for two terms to capture 

strategies already tried. 

Do:  

• Consistent and persistent implementation of strategies.  

• If eligible for Pupil Premium, Pupil Premium Co-Ordinator will collect additional information for Pupil Premium Tracking Document 

Review:  

• If targets achieved and progress made, keep on SEND Concern and monitor. Record outcomes on provision mapping spreadsheet 

and ILP if applicable.   

• Every term the SEND Concern list will be reviewed and if the child is no longer needing this provision then child can be removed 

from this category (log on CPOMS).   

• If targets are not achieved, limited progress and still requiring additional/different provision then move to Wave 3 of cycle.  

• SENDCO/SLT to track intervention progress for all children on provision mapping spreadsheet.  

 

Wave 1: Monitoring  

Universal Class-Based Support: Quality First Teaching and usual good classroom practice.  

Assess: 

• Class teacher/parent/child identifies gaps/areas of weakness using QFT and assessment systems. 

• Class teacher information gathering with pupil and parents involved using assessments e.g. phonics assessment, arithmetic baseline, 

miscue analysis, observation, NELI, as part of usual whole-school assessment practice 

• Meetings with parents/phone calls should be logged on CPOMS  

• Collation of information from other agencies including health, social care if appropriate  

• Consider other factors e.g. home/school, emotional, temporary pastoral needs 

Plan: 

• Class teacher uses West Sussex Inclusion Framework and Strategies Guide to plan time-limited, targeted class-based interventions 

and/or supports that focus on key area of concern.  

• Differentiated curriculum, delivery and outcomes may be required plus targeted teaching.  

• Consider wider strategies e.g. home school communication, pastoral support 

Do:  

• Implement plan for at least 6 weeks.  

• Consistent and persistent implementation of strategies.  

• Record provision in intervention tracking folders, regularly shared between teacher and TA.  

• Discuss provision at Pupil Progress Meetings. 

Review:  

• Assessment of impact e.g. Attainment spreadsheet, intervention logs progress, repeating initial assessments, progress against target 

objectives, observations, work scrutiny, dialogue with parents and child.     

• Record outcomes on provision mapping tool.  

• If targets achieved and progress made, continue to monitor.  

• If targets not achieved and limited progress then carry out the graduated approach cycle again at Wave 2.  
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Wave 3: SEND Support / EHCP  

Personalised Class-Based Support: Quality First Teaching, usual good classroom practice and SEND Support.  

A pupil has SEND where their learning difficulty or disability calls for provision different to, or additional from, normal 

classroom practice available to pupils of the same age.  

Assess: 

• As above plus standardised assessments.   

• Carry out relevant additional diagnostic assessments: e.g. dyslexia assessments, BPVS, reading and spelling, non-verbal, Boxall 

Profile, mental health assessment tool, West Sussex Speech and Language monitoring tool 

• SEND Team involved and may require support and assessments from outside agencies (eg. Educational Psychologist, LBAT, ASCT, 

YourSpace, Speech and Language Assessment)  

• May request an Education, Health and Care Assessment after at least 2 terms of high level intervention and if meets criteria.  

• Parents/carers notified formally in writing that child on SEND Register if child meets criteria.  

• SEND Team to put child on SEND Register if meets criteria (CPOMS alert for Office that will sync with provision map).  

 

Plan: 

• As above plus any additional Wave 3 intervention (eg. S&L intervention, precision teaching, ELSA/counselling/play therapy) 

delivered by teachers, outside agencies, intervention teachers and TAs.   

• If on SEND register, the child will have an Individual Learning Plan (ILP)  

• If a pupil has behaviour difficulties or requires adaptations to the whole school behaviour policy, or targeted external advice has 

been given in relation to behaviour, the child will have an Individual Behaviour Plan (IBP) 

• Record provision on provision mapping tool setting an appropriate review date (minimum 6 weeks). 

 

Do:  

• As above but SEND Team monitoring and assessing impact of plan alongside class teachers and outside agencies, when appropriate. 

• Sometimes planned or delivered by outside agencies (eg. Occupational Therapist).   

• Consistent and persistent implementation of strategies. 

 

Review:  

• Record outcomes on provision mapping tool.  

• As above and review of Individual Learning Plan (ILP)/annual review of EHCP/review of goals set by outside agencies and school.    

• If targets achieved and progress made, keep on SEND Register and monitor.    

• If after a term the child is no longer needing provision that is additional/different then remove from SEND Register and place on 

Wave 2 SEND Concern. Parents/carers are informed.   

• If targets not achieved, limited progress and still requiring additional/different provision then further investigations are needed.  
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EHCP  

                    Child with an Education, Health 

and Care Plan 

           

Provision: outlined in Individual Learning 

          Plan (ILP) and individual provision map.  

Provision= Quality First Teaching plus specific, additional and time-limited interventions. 

Eg. School Start in EYFS (speech and language), social skills groups. Wave 2 interventions are 

often targeted at a group of children with similar needs. 

 

Wave 1: Quality First Teaching for all 
    Eg. Effective questioning, clear learning objectives and success criteria, target setting and a multi-sensory approach etc. 

3. Personalised Intervention  

Quality First Teaching, usual good classroom 

practice and SEND Support. 

 

2. Targeted intervention 

Quality First Teaching and usual good classroom 

practice with SEND Team/ PP lead advice.  

 

1. Universal (Whole school 

approach) See Strategies 

Guide and whole class 

inclusive strategies 

  Wave 3 SEND 

Support (child with a 

learning difficulty  

or disability which requires special 

educational provision.) 

 

Model of Inclusion  

Wave 2 Non SEND  
(child working below national expectations but 

without a SEND, i.e. PP, safeguarding, EAL, pastoral, 

receiving targeted intervention 

Wave 2 SEND Concern 
(child with a low level of need/non SEND register) 

  Wave 3 Non 

SEND (child working below 

national expectations but without a 

SEND. i.e. PP, safeguarding, EAL, 

pastoral , receiving personalised 

intervention) 
  

             Provision= often personalised learning programme, might have outside 

agencies involved, will have an ILP and may have an IBP 

 

 

and Class Action*  

                   

     (Education, Health and Care Plan)  

          Provision: outlined in Individual Learning  

     Plan (ILP) and individual provision map.  
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Appendix D: Identification of Need Flow Chart 
 


