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WEST SUSSEX COUNTY COUNCIL 
 

St. Andrew’s Church of England Primary School 

          Growing Learners to live in God’s World 
 

SELF-REGULATION AND RELATIONSHIPS POLICY 

 

MISSION STATEMENT: Growing Learners to Live in God’s World  Matthew 13:31-32 

        VISION        

Our deeply Christian ethos inspires our service to God and our community. Empowering children 

with transferrable knowledge and skills, and excellence in learning through our ambitious 

curriculum, prepares them for future success in a global and digital world. Young minds are 

encouraged to collaborate, be curious and deepen their understanding through fun, purposeful 

and memorable learning experiences. Children feel happy, safe, included and valued; confident in 

self-management and expression. Local and global partnerships enrich and enhance children’s 

opportunities, choice and experiences. 

This mission is supported by the school’s principles, which have their origins in the Bible: 

The Spirit will make you wise and let you understand what it means to know God                                                                                 

Ephesians 1:17 

 

 

God told me “My grace is enough; it’s all you need”               

2 Corinthians 12:9 

           

               

“For I know the plans I have for you”, declares the Lord… “plans to give you hope and a 

future”  
Jeremiah 29:11                                                                                      

 
 

Date Approved by the Governing Body   September 2026 

Date for Full Implementation    September 2026 

Date for Review      September 2027 

Status       Statutory 

 
In this policy: 

- Behaviour is everything a person says or does. The spectrum of behaviour goes from extreme 

pro-social to extreme anti-social behaviour. 

- Pro-social behaviour is behaviour which is positive, helpful, and values social acceptance. 

- Anti-social behaviour is behaviour that causes harm to an individual, a group, to the 

community or to the environment. 

- Difficult behaviour is behaviour that is anti-social, but not dangerous. 

- Dangerous behaviour is behaviour which is anti-social and will result in injury or harm. This 

includes harm to self or others, damage to property. 

- Wellbeing refers to a state of being comfortable, happy and able to cope within the 

environment. 

- SLT refers to the senior leadership team. 
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Behaviour Principles at  

St Andrew’s CE Primary School 
 

 

 

 

 

 

At St Andrew’s CE Primary School our approach to behaviour and relationships reflects our 

Christian ethos and our commitment to creating a safe, inclusive and respectful learning community. 

Our behaviour principles are rooted in the values of Wisdom, Grace and Hope and underpin all 

interactions across the school. 

1. Relationships first 

Positive relationships between pupils and adults are central to promoting emotional wellbeing and 

pro-social behaviour. 

2. Behaviour is communication 

We recognise that behaviour communicates underlying feelings or needs. Staff seek to 

understand and respond appropriately to support pupils in developing self-regulation. 

3. High expectations for all 

We maintain high expectations of behaviour and conduct for all pupils. Respect, kindness and 

inclusion are expected from every member of the school community. 

4. Consistency and fairness 

All staff apply behaviour expectations consistently and fairly, using shared language and agreed 

approaches across the school. 

5. Teaching self-regulation 

Through approaches such as the Zones of Regulation, pupils are supported to understand their 

emotions and develop strategies for managing them. 

6. Restorative approaches 

When difficulties arise, restorative conversations are used to repair relationships, develop 

empathy and support pupils in making better choices in the future. 

7. Safeguarding and wellbeing 

The safety and wellbeing of pupils is central to all behaviour decisions. Where behaviour raises 

safeguarding concerns, procedures outlined in the school’s safeguarding policies will be followed. 
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St Andrew’s CE Primary School maintains high expectations of behaviour and conduct for all 

pupils. We promote a culture of respect, kindness and inclusion where all members of the school 

community feel safe and valued. Clear expectations, consistent adult responses and strong 

relationships support pupils to develop self-regulation and positive behaviour. We aim to be an 

exceptional learning community with high expectations of achievement, attainment and behaviour 

towards others. We live up to our Christian ethos and principles in all that we do.  

 

This aim is underpinned by our principles of: 

 

 

 

 

 

It is our mission to develop children who can regulate their emotions and interact positively with 

others at school and in their wider communities. 

 

At St Andrew’s we encourage and expect high standards of behaviour from and towards everyone. 

 

This policy should be read in conjunction with the Mental Health and Wellbeing Policy 

 

 

 

At St Andrew’s CE Primary, we recognise that behaviour is a form of communication, and that 

behaviour, relationships and mental health/wellbeing are inextricably linked (see webpage for more 

information). We recognise that the visible behaviour is only the surface part of what needs to be 

understood to address that behaviour. We recognise that visible behaviours are influenced by many 

factors, such as adverse childhood experiences (ACES), additional learning or sensory differences. 

All staff have an understanding of attachment theory and the impact of trauma on wellbeing and 

behaviour, and we ensure that this knowledge and understanding is developed through regular 

professional development. Our approach to behaviour, relationships and wellbeing is based upon the 

principles of Therapeutic Thinking and inclusion; pro-social behaviour grows from emotional 

wellbeing, which in turn is based on positive experiences. 

 

 

We actively teach ‘self-regulation’ in the classroom through the use of Zones of Regulation as we 

recognise that behaviour is a function of being able to manage emotions. We recognise that 

2 Principles 

1 Aims 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/www.st-andrews-school-crawley.co.uk/docs/Mental_Health_and_Wellbeing_Policy.pdf
https://www.st-andrews-school-crawley.co.uk/Emotional-Health-and-Well-Being/
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behaviour is part of the mental health and wellbeing of an individual. We recognise that supporting 

the development of positive behaviour means supporting the mental health of children in our school. 

We recognise that individual and collective behaviour is rooted in strong relationships and a sense of 

belonging, and we endeavour to promote an enduring sense of engagement in all aspects of school 

life. 

 

We recognise that a sense of safety and security are the foundation of the mental health and 

wellbeing of children and in-turn self-regulation, and ensure that our school environment is safe and 

welcoming for all our pupils, regardless of their needs or differences. 

 

We recognise that pupils, when in a state of dysregulation, will find using their executive functioning 

skills a challenge and seek out ways to support and encourage regulation, ensuring that our pupils 

have access to tools and strategies to help them stay well regulated.  

 

 
 

We recognise that positive behaviour and the wellbeing of the children at St Andrew’s Primary 

School is a whole school responsibility and endeavour; this policy describes our collective approach 

and states what is expected of all staff when promoting positive behaviour and wellbeing. 

 

We aim to promote positive, pro-social behaviour, prevent and manage negative behaviour, and 

provide appropriate and timely support to children experiencing difficulties with behaviour. 

 

We believe that a fair approach depends on everyone getting what they need (equity) rather than 

everyone getting the same (equality). 
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These strategies / whole school rules were designed in consultation with children and were built on 

our principles of wisdom, grace and hope – our heartbeat of St Andrew’s CE Primary School. The 

artwork was designed by children and posters are displayed around the school. These work together 

to form the safe, secure environment needed for children to flourish and learn and link well to our 

learning behaviours of ‘Wise Explorer’ ‘Team Player’ and ‘Big Dreamer’. 

 

We set high expectations of behaviour and interaction and adults model this consistently. At St 

Andrew’s we expect children and adults to: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

We invest in the quality of our relationships, between adults and children, among children and among 

adults. All staff understand the need to establish good relationships with all children, maintain good 

relationships through ongoing positive regard, and repair relationships when something has gone 

wrong through a restorative approach. 

 

We ensure that staff have a clear and evolving understanding of how ACEs and disrupted 

attachment impact wellbeing and behaviour and the range of strategies which are effective in 

supporting these needs. 

 

We recognise, celebrate and reward positive behaviour and interaction, through our use in class of 

dojos, WOW display boards and a range of individual and whole class rewards, praising effort and 

not just outcomes. 

 

We implement a consistent approach to promoting positive behaviour and managing negative 

behaviour across the school, Ofsted findings indicate that inconsistency is a major factor in poor 

behaviour standards in schools. Our consistency lies in our shared understanding of what influences 

behaviour, our best endeavours to meet the needs of the children in our care and the systems 

implemented across the school promote positive and manage negative behaviours, including the use 

of shared scripts to respond to anti-social behaviours. These scripts provide guidance and may be 

adapted to meet individual pupil needs. Our daily routines are consistent and supported by clear 

visuals, promoting a sense of safety and security. We prepare children for transitions and changes 

using social stories and visual timetables. (EEF Improving Behaviour...) 

3 Proactive Strategies 
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Restorative Approaches are used when responding to anti-social behaviours in school. This approach 

empowers all children involved in a difficult situation to recognise the impact of anti-social 

behaviours and consider appropriate consequences. 

 

We teach a broad and balanced curriculum to develop the learning skills and knowledge of all 

children. We adapt learning to meet the needs of pupils through a quality first teaching approach, 

using the principles below underpinned by Rosenshine’s Principles of instruction. This approach 

emphasises independence, inclusivity, high expectations for all students, and collaborative learning 

experiences. We aim to create a supportive learning environment where every student can thrive 

academically and in their relationships. 

 

 
We understand the importance of managing cognitive load, and adapt our teaching and ensure there 

are opportunities to practice and review at every stage. We understand learning differences, such 

as dyslexia and dyscalculia, and ensure that a range of strategies are used to remove any barriers to 

learning, such as visual prompts, low distraction workspaces or flexible seating. We use teacher 

modelling and clear feedback to ensure that children know how to complete learning tasks and what 

they need to do next. 

 

Individual and collective resilience is promoted in children through the teaching our PSHE 

curriculum based on the four main areas of Relationships and Sex Education, Digital and media 

literacy (e-safety), Physical health and wellbeing, Emotional health and wellbeing. We explicitly 

develop children’s knowledge, skills and understanding of self-awareness and managing self through 

the ‘Zones of Regulation’, Education for Safeguarding (E4S) and empower children through the 

teaching and learning of Children’s Rights (see appendix D).  

 

The Zones of Regulation teaches children about feelings, emotions and self-regulation and develops 

the language of emotional literacy from EYFS to Year 6. Through this programme children learn: 

that all feelings and emotions are valid; how to recognise and name a range of emotions; what may 

trigger individual emotional responses; and strategies to self-regulate our emotions. 
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Recognising and celebrating pro-social behaviour and effort in the classroom  

 

At St Andrew’s CE Primary School we recognise and celebrate pro-social behaviour. The purpose of 

celebrating positive behaviour is to enable children to recognise and encourage positive interactions 

and understand the value of this to the wider school community. We recognise that achievement in 

this area will look different for each individual child, and we aim to recognise and reward progress. 

In doing so, all staff take neurodiversity into account. 

 

To reinforce positive attitudes and behaviours, rewards are linked to our school principles of 

Wisdom, Grace and Hope.  

 

Our principles of Wisdom, Grace and Hope each have two learning behaviours attached to them. 

Weekly themes follow a rolling programme with one principle guiding our worship. Within worship, 

children explore biblical stories to illustrate the theme. Big and little questions help children to 

apply the weekly theme to their lives and think beyond themselves. Children are given daily 

opportunities to pray, think and reflect personally about our principles and their associated learning 

behaviours. Within learning, where children demonstrate the six learning behaviours, they are given 

Dojos and stamps linked to the principle, and the associated learning behaviour, they have 

demonstrated. A central display celebrates pupil achievements and the demonstration of our 

principles. In this way, our Christian ethos underpins and surrounds all that we do.  

 

• Dojos, stamps and stickers: Each classroom has a Dojo Board which is used by all staff in 

the classroom to recognise and celebrate positive behaviour and effort. These dojos, stamps 

and stickers and based on the school principles of wisdom, grace and hope. This is seen as a 

collaborative effort between children and staff. Children in Reception receive instant 

rewards in the form of verbal praise and stickers. 

 

• Home-school communication: Teachers use notes or verbal handovers to parents to share 

recognition of positive behaviour. These are sent home in response to specific or continuous 

positive behaviour.  

 

• Principles Tree: Pupils are awarded different coloured leaves, linked to the schools principles 

of wisdom, grace and hope. These are awarded by children and staff to one another. Parents 

are invited to celebration assembly on Fridays to be part of the whole school award 

ceremony. Recipients of the leaf award hang their leaf with pride on our central Principles 

Tree in the main hall, where they remain on display for all to celebrate.  
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The school-wide proactive strategies outlined above promote pro-social behaviour throughout the 

school for the majority of pupils for the majority of the time they are in school. However, we 

recognise that at times, and despite our best endeavours, the behaviour of some pupils will not 

exemplify these standards, and will need a consistent response. 

 

The first responsibility for managing behaviour is in the classroom, and is shared between all the 

adults in the classroom, as directed by the class teacher. All adults in our school commit to managing 

negative behaviour of an individual discreetly (where possible). All staff follow these steps: 

- A general reminder of the expectations delivered to the whole class, with reference to our 

School Rules. 

- Low level disruption or dysregulated behaviours: Acknowledge and refocus - A clear verbal 

script is delivered discreetly to the child. 

o Observation stage: “I can see you might be feeling… 

o Reminding stage: “The rule is we don’t shout out in class, if this continues that will 

be a warning. If you have 3 warnings, this will be discussed further in timeout at 

lunch time.”  

- For some pupils there will need to be additional phases to this script: 

o Listening stage: “I wonder what’s going on to make you feel/behave in this way?” 

o Adjustment stage: Explain the expectation in a new positive way.  “If you have any 

more great ideas, instead of shouting out, lets write them on a post-it note” 

 

 
 

- Repeated low-level disruption: teacher tells the child discreetly that they will discuss the 

behaviour with a member of staff in timeout/reflection time at lunchtime. Timeout is a 

supervised, supportive regulation strategy and is not a form of seclusion. 

-  

4 Reactive Approaches and Strategies 



9 
 

 

- Escalating/persistent/difficult or dangerous behaviour: De-escalation and reflection out of 

class. For more serious or persistent behaviour, a child may need to be out of class for the 

rest of the lesson, in order to protect the learning and wellbeing of others and allow the 

child to take a break and ‘reset’. Depending on the level of behaviour, the child can be 

directed to or request a take a brain break using the Getting to Green box, visit the nest, 

walk around the courtyard or the de-escalation strategies planned for the child can be 

followed. SLT can support this process if needed. 

o Children must be supervised by an adult at all times (depending on the level of 

behaviour displayed/dysregulation). 

o Protective or educational consequences, such as a supported playtime, a shorter 

playtime, working outside the classroom, will be applied as appropriate. Children 

who need this level of behaviour support will have an individual behaviour plan 

and/or risk assessment in place. 

 

- Restorative Conversations. These are used to support the resolution of disagreement or 

conflict between children, incidents of disruption of learning, or another breach of school 

rules. Parents are updated by phone or face to face at the end of the day. 

 

- Comic strip conversations are used with pupils to help them understand an incident, the 

feelings of others involved and discuss alternative outcomes if this were to happen again.  

 

A restorative approach emphasises the need to value all the individuals involved, maintain a non-

judgmental stance and communicate calmly and clearly. Staff will follow the restorative approach 

questions as follows:  

 
 

This restorative approach is used for incidents in the classroom and on the playground when 

‘something has gone wrong’, and sits alongside the Zones of Regulation system. We aim to support 

children to understand the links between emotions, feelings and actions and target an alternative 

response. The voice of all the children involved is vital to all stages of this process. 

 

In our Early Years and Nursery, we recognise that young children are still developing the 

foundations of emotional literacy and self-regulation. We support this through short, age-

appropriate reflection times and restorative conversations. These calm, supportive moments help 

children pause, regain composure and think about their feelings and actions with guidance from a 

trusted adult. Staff use restorative language and gentle questioning to help children recognise the 

impact of their behaviour and explore positive ways forward. Through consistent, nurturing 
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interactions and modelling of empathy, our Early Years team fosters self-awareness, resilience and 

pro-social behaviour from the very start of a child’s learning journey. 

All staff are expected to apply this policy consistently and fairly, using the agreed scripts, 

restorative approaches and behaviour systems outlined in this policy. Consistency across the school 

ensures that pupils experience predictable boundaries and feel safe and supported. 

 

 
 

The pupils at St Andrew’s CE Primary School are expected to follow the school’s behaviour 

expectations at playtime and lunchtime. Staff on the playground are in attendance to proactively 

support children with their behaviour and self-regulation. 

 

Staff supporting positive behaviour at playtime at times need to step in to remind children of 

behaviour expectations or observe that their behaviour indicates that they need some help. The 

Zones of Regulation language is useful for enabling a conversation about emotion/behaviour and 

supporting children to take time out to calm or reset. For example: 

 

o Observation stage: “I can see you might be feeling… 

o Reminding stage: “Remember, the rule at lunch time is….”  

- For some pupils there will need to be additional phases to this script: 

o Listening stage: “I wonder what’s going on to make you feel/behave in this way?” 

o Adjustment stage: Explain the expectation in a new positive way.  “Wow, you are 

really fizzy, why don’t you take some time to calm down on the green gym to keep 

yourself safe.” 

 
- If a pupil is dysregulated and is unsafe to self or others / persistently disrupting learning, 

the on call member of staff should be called.  

 

When negative incidents occur on the playground, where possible, the following restorative 

questions are used in the moment, as well as comic strip conversations to help them understand the 

incident from the perspective of theirs if this is necessary.  

5 Playtime and Lunchtime 



11 
 

 
 

 

Commitment 

At St Andrew’s CE Primary School we are committed to ensuring that all pupils feel safe, respected 

and valued. Bullying behaviour undermines the wellbeing, dignity and safety of pupils and is 

inconsistent with the school’s Christian ethos and principles of Wisdom, Grace and Hope. 

 

We adopt a zero-tolerance approach to bullying. All incidents will be taken seriously and addressed 

promptly and effectively in line with Keeping Children Safe in Education. Our approach reflects the 

school’s wider philosophy that: 

• behaviour is a form of communication 

• behaviour and emotional wellbeing are closely connected 

• children learn pro-social behaviour through strong relationships and positive experiences. 

 

Where bullying behaviour raises safeguarding concerns, the school will follow procedures outlined in 

the Safeguarding and Child Protection Policy and the Child-on-Child Abuse Policy. 

 

 
 

This policy is written to support the needs of all children in the St Andrew’s community. We have a 

good understanding of neuro-diverse pupils and understand the need to be regulated to learn and 

that capacity can fluctuate day to day. We understand that “Good Learning” will look different for 

some pupils.  

 

7 Adaptations of this Policy 

6 Bullying and Child-on-Child Abuse 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/assets.publishing.service.gov.uk/media/68add931969253904d155860/Keeping_children_safe_in_education_from_1_September_2025.pdf
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However, there are times when the whole school and class systems are not enough to support and 

manage the needs of an individual child. When a child’s behaviour indicates the need for additional 

support, the following graduated response will be followed:  

- Meeting between a member of the SLT and class staff to discuss how the behaviours are 

presenting and identify additional personalised supportive strategies. 

- Meeting between parents/child/SLT/class staff to discuss behaviour needs and strategies, 

and establish SMART targets as part of an individual behaviour plan or an individual learning 

plan.  

- External agency support is sought by the SENDCo. The Learning Behaviour Advisory Team 

(LBAT) and/or Educational Psychology Service (EPS) should be contacted in the first 

instance. 

- A Pastoral Support Plan format will be used following when regular discussions and targets 

are being set. Further meetings should take place regularly to monitor progress towards the 

targets and set new targets. The voice of the child and working closely with parents are key 

to the success of this process. 

- If a child is at risk of exclusion (AROE), the Fair Access team is informed. A small amount of 

additional funding can be requested from the Fair Access Team to support a child in school in 

these circumstances. 

- If evidence emerges that the wider family would benefit from further support, the Early 

Help Manager is informed and an Early Help assessment is undertaken with the consent of 

parents/carers. 

 

Some behaviour incidents may constitute child-on-child abuse or safeguarding concerns. In such 

cases, staff will follow the procedures outlined in the school’s Safeguarding and Child Protection 

Policy and Child-on-Child Abuse Policy, and the Designated Safeguarding Lead (DSL) will determine 

the appropriate safeguarding response. 

 
 

 

The following are examples of behaviours that may be considered severe or unacceptable. Each 

incident will be considered individually, taking into account the context, age and understanding of 

the pupil.  

 

All extreme behaviours will be unpicked by staff and then referred straight to the Headteacher or 

a member of SLT. The response to and consequence for these incidents are at the discretion of the 

Headteacher and will be based on factors such as the age and level of understanding of the child 

and whether the behaviour has occurred before (see appendix A). All severe behaviours will be 

recorded on CPOMs and the Headteacher or a member of SLT will contact parents. 

 

8 Managing Extreme Incidents 
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- Comments made towards any of the protected characteristics (age, disability, gender 

reassignment, marriage/civil partnership, pregnancy/maternity, race, religion/belief, sex) 

- Physical violence towards others 

- Verbal abuse/swearing towards others 

- Threatening behaviour towards others 

- Sexual harassment or abuse 

- Stealing 

- Wilful damage to property 

- Persistent disruption or disturbance in the classroom or other areas of the school 

- Refusal to carry out appropriate learning tasks 

- Leaving class or school without permission 

- Confirmed cases of bullying (See Section 6: Bullying and Peer-on-Peer Harm within this 

policy) 

- Using mobile phone to intimidate, bully or harass pupils or staff 

- using a mobile phone to send or receive anything criminal 

 
 

 

Serious incidents are dealt with on a case by case basis by following the Suspension and Permanent 

Exclusion Guidance DFE guidance. The school has recourse to suspend or exclude pupils in 

exceptional circumstances of severe behaviour and will consider: 

- proportionality 

- SEND consideration 

- Reasonable adjustments 

 

A fixed term suspension will be applied at the discretion of the Headteacher. In the event of a 

suspension, parents/carers should collect the child from the school office and have a meeting with a 

member of the SLT where the decision to exclude is explained. A reintegration meeting will be held 

with a member of SLT, the child and parents on the return to school and a plan to prevent 

recurrence of the difficult or dangerous behaviours is co-produced with parents, staff and the 

child. 

 

When children are suspended for a fixed term, school will provide learning activities to be 

completed at home. 

 

Permanent exclusion will be applied at the discretion of the Headteacher in the most exceptional 

circumstances. 
  

9 Suspensions and Exclusions 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/assets.publishing.service.gov.uk/media/64ef773513ae1500116e30db/Suspension_and_permanent_exclusion_guidance_september_23.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/assets.publishing.service.gov.uk/media/64ef773513ae1500116e30db/Suspension_and_permanent_exclusion_guidance_september_23.pdf


14 
 

 

 

Staff have a duty to intervene to prevent children hurting themselves or others, or to prevent 

significant damage to property. A number of staff across the school are trained in Team Teach de-

escalation strategies, and will be called upon when restrictive interventions (including reasonable 

force) is needed. (See appendix H).  
 

 

 

It is vital to monitor the impact and implementation of this policy, as well as behaviour and 

behaviour incidents across the school. CPOMs tools are used to monitor recorded incidents of anti-

social behaviour. This information will be used to identify emerging patterns of negative behaviour 

and emerging individual needs. Classroom and wider school provision and practices will be adjusted 

accordingly. 

 

Half-termly progress meetings with class teachers are also used to monitor standards of behaviour 

and self-regulation and progress in this area. Additional needs are identified, and support planned 

accordingly. 

  

 

 

 

 

 Appendix A – Behaviour Management Poster  

Appendix B – Escalation Process  

Appendix C – School Principles and Learning Behaviours Poster  

Appendix D – Rules for Playtime  

Appendix E – Features of a Rights Respecting Classroom  

Appendix F – Staff Responsibilities  

Appendix G – Classroom Strategies  

Appendix H – Use of Restrictive interventions 

 

10 Restrictive Interventions (including reasonable force) 

11 Monitoring Behaviour and Self-Regulation 

Appendices 



15 
 

Level 1  

Behaviour such as... 

Showing readiness to learn 

Being polite 

Listening  

Being honest 

Sharing 

Following instructions 

Level 2 

Behaviour such as... 

Good effort 

Helping someone else 

Perseverance  

Improvement 

Taking responsibility 

Completing home learning 

Showing respect 

Walking away from confrontation 

Negotiating a compromise 

Accepting and overcoming a setback 

Reflecting 

Level 3 

Behaviour such as... 

Exceptional effort 

High attainment 

Great improvement 

Using initiative 

Innovation 

Rewards such as... 

Verbal praise linked to 

School Principles 

Rewards such as... 

Verbal praise 

Dojos 

Classroom stickers 

Certificate linked to school Principles 

Rewards such as... 

Verbal praise 

Dojos 

Showing Senior Leaders 

(special stickers and a 

certificate linked to 

school) 

Postcard home linked to 

school principles to inform    

parents 
Can be issued by any 

member of staff 

Can be issued by any member of staff 

Usually issued by class    

teacher and/or senior staff 

Appendix A – Behaviour Management Poster 
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Level 2 Behaviour such as... 

Physical/rough play 

Pushing/barging 

Moving/taking someone else’s belongings 

Spreading stories/rumours 

Low level / one-off name-calling 

Refusing to do as an adult asks 

Leaving the classroom without 

permission 

Telling lies 

Throwing something 

Deliberately spoiling a game 

Deliberately damaging someone else’s or 

own work 

Being rude to/arguing with an adult 

Using your mobile phone without staff 

permission 

Level 1 Behaviour such as... 

Disrupting learning 

Misuse of equipment 

Not following classroom/playground rules 

Muttering/pulling faces 

Refusing to explain when asked 

Not handing in your mobile phone at the 

beginning of the day 

Level 3 Behaviour such as... 

Deliberate hurting 

Racist comments 

 Threat of violence 

Intimidation 

Swearing/offensive language 

Repeated refusal to comply with 

adult instruction 

Targeted name calling/insulting 

language 

Stealing 

Leaving the building without 

permission or absconding 

Vandalism 

Shouting at an adult 

Using your mobile phone to 

intimidate, bully or harass pupils or 

staff 

 

Level 4 Behaviour such 

as... 

Sustained assault 

Carrying an offensive weapon 

Using your mobile phone to send or 

receive anything criminal 

Consequence – linked to 

school principles 

Warning 

2 warnings = 5 mins Time Out 

3 warnings = 15 mins Time Out 

4 warnings = removal from 

classroom/playground and sent to 

Pastoral Lead 

Consequence – linked to school 

principles 

15 mins Time Out 

Class teacher informed 

Parents may be informed 

Consequence – linked to school 

principles 

15 mins Time Out  

Removal from learning in most cases 

Parents informed 

Teacher / SENDCo support package 

 

 

Fixed Term Exclusion 

issued by Headteacher 

If repeated 3 times 

in a 3 week period 

Can be issued by any member of 

staff 

Can be issued by any member of staff 

Discussion with SLT 
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Appendix B – Escalation Process 
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19 
 

 

 

 

 

 

 

 

 

 

 

Reflect 
Explore 

 

 

 

 

 

 

 
 

Respect 
Co-operate 

 

 

 

 

 

 

 

 

 

Persevere 
Be Independent 
 

Appendix C – School Principles and Learning Behaviours Poster 
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Rules for playtime 

1. Show Grace (Respect) by listening to adults, responding 

to instructions and using kind words and actions 

2. Show Grace (Co-Operate) by sharing the equipment, 

taking turns, encouraging each other and being a Team 

Player 

3. No children in the KS2 shed (apart from monitors)  

4. All equipment to be returned 5 minutes before the 

end of break and stored neatly by monitors.  

5. Take good care of the equipment – do not mistreat it 

6. Follow the rota for basketball, football and trim trail   

7. Stop when the whistle is blown and walk into school 

calmly 

 

KS2 Equipment (extra rules) 

Table Tennis and Table Football 

5 minutes per game 

All players must swap after one game 

Only the next group of players can wait at a time (no big crowds) 

 

Green gym 

1 child at a time on each piece of equipment 

Take turns 

Class timetabled for each day 

 

Gazebo 

This is to be used as a quiet space during playtimes. 

Do not touch the ivy/leaves. 

Walk calmly in the gazebo. 

Throw away our litter.  

 

 
 

  

Appendix D – Rules for Playtime 
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- Pupils and teachers negotiate and agree a classroom code of conduct, agreement or charter 

expressed in terms of rights from the Convention  
 

- Pupils have regular opportunities to give their teachers feedback on what helps them learn and 

what they enjoy most about their lessons; and also to comment on what might hinder their 

learning  
 

- Pupils are fully involved in the assessment of their own learning and the evaluation of their own 

work; there is supportive evaluation of their peer’s work  
 

- Pupils have responsibility for aspects of classroom organisation  
 

- Pupils have opportunities to make choices in their learning  
 

- There is a strong emphasis on mutual support and collaboration  
 

- Teachers make use of a wide variety of teaching strategies and routes to learning, recognising 

that pupils may differ in their preferences for how they learn  
 

- Teaching assistants are valued and respected by all, as reflected in their relationships and 

communications with teacher colleagues and with pupils  
 

- Behaviour is good or improving as everyone recognises and respects the rights of all to their 

education 
 

- Teachers and teaching assistants model rights-respecting behaviour, for example. teachers 

and teaching assistants listen positively to pupils’ views and show respect for their opinions; 

they avoid put-downs and sarcasm; they give clear reasons for use of consequences; teachers 

avoid use of ‘blanket’ consequences of the whole class when only individual pupils have 

misbehaved; teachers show respect for teaching assistants and all other adults  
 

- Displays are used to reinforce awareness of rights in relation to each other and others locally 

and globally  
 

- Pupils respect and value each other’s similarities and differences and support each other; 

there are few incidences of negative behaviour, name-calling, racist or sexist comments  
 

- High status and adequate time is given to listening and acting on pupils’ views, for example the 

School Council  
 

- All pupils make progress to the best of their abilities 
  

Appendix E – Features of a Rights Respecting Classroom 
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All staff will: 

- Meet and greet the children at the door each morning. 

- Refer to our school expectations. 

- Model positive behaviours and build relationships. 

- Use a Dojo Board throughout the day to notice and celebrate positive behaviour. 

- Use Celebration leaves to share examples of positive behaviour.  

- Follow the behaviour scripts calmly when addressing negative behaviour. 

- Follow the restorative processes for all incidents. 

- Record incidents requiring adult intervention on CPOMs. 

- Adopt the ethos of whole school responsibility; acknowledge and praise pro-social behaviour 

and never ignore or walk past anti-social behaviour. 

 

 

Senior Leaders will: 

- Meet and greet children and families at the beginning of the day. 

- Be a visible presence around the school and especially at times of mass movement. 

- Celebrate staff, leaders and children whose effort goes above and beyond expectations. 

- Regularly share good practice. 

- Support staff in managing learners with more complex or social and emotional needs. 

- Use behaviour data to target and assess school wide behaviour policy and practice. 

- Regularly review provision for learners whose needs are beyond the range of whole school 

systems, through Pastoral Support and other provision maps. 

 

  

Appendix F – Staff Responsibilities 
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 (Teachers should adapt these strategies in order to meet the individual needs in their classes) 

Classroom: 

- Meet and greet pupils when they come into the classroom. 

- Display the school rules in the classroom and ensure that the pupils and staff know what they are. 

- Plan for the roles of all adults in the classroom and communicate these plans clearly.  

- Have open the Dojo Board in class and use it throughout the day. 

- Display the Zones of Regulation in the classroom. 

- Use whole class brain breaks to promote self-regulation. 

- Have an up to date daily visual timetable at the front of the class and refer to it regularly through 

the day. 

- Ensure that changes to the timetable are explained to children in a timely manner. 

- Follow the school self-regulation and relationships policy. 

- Follow individual behaviour plans. 

- Follow the risk assessments for individual children. 

- Support other adults to follow the risk assessments. 
 

Teaching:  

- Ensure that all resources are prepared in advance. 

- Praise pro-social behaviour  

- Deal with negative behaviour discreetly 

- Plan for review and retrieval- interweaving practice (Rosenshine’s principles)  

- Plan for manageable cognitive load. 

- Remain calm. 

- Have clear routines for transitions and for stopping the class. 

- Teach children the class routines. 

- Give feedback to parents about their child’s behaviour - let them know about the good days as well 

as the bad ones. 
 

De-escalation strategies: 

- Distract through talk - family, hobbies/interests, sport, pets etc 

- Distract by asking for help with something 

- Scripted language, calm, open body language 

- Remind that they are safe and cared for 

- Remove the trigger/remove them from the trigger 

- Change of activity - Lego, puzzles, sensory 

- Physical activity 

- Give space 

- Give limited choice - options 

- Meet basic needs - water/snack 

- Give time 

- Change of adult 

- Use the ZoR strategies/Getting to green box 

- Change of space – walk around the courtyard 

- Peer support if safe 

- Limited, clear language. Repeat using the same words 

- Use the sensory room 

- Complete a sorting/ordering activity 

- Have a crunchy or chewy snack from the SENDCO office 

- Have a brain break   

Appendix G – Classroom Strategies 
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Appendix H – Use of Restrictive Interventions, Including 

Reasonable Force 
 

At St Andrew’s CE Primary School, our approach to behaviour is rooted in relationships, inclusion and 

the understanding that behaviour is a form of communication. In line with this ethos, the use of 

restrictive interventions is always seen as a last resort, used only when necessary to keep pupils and 

others safe. 

 

This appendix reflects current statutory guidance, including Restrictive interventions, including use 

of reasonable force in schools (DfE, April 2026), alongside relevant legislation such as the Education 

and Inspections Act 2006, the Equality Act 2010 and the Human Rights Act 1998. 

 

Understanding Restrictive Interventions 

The term restrictive intervention refers to any action that restricts a pupil’s movement or behaviour. 

This includes reasonable force, restraint and, in exceptional circumstances, seclusion. 

 

All members of staff have a legal power to use reasonable force. This may involve physical contact and 

is permitted only in specific circumstances, for example to prevent injury, damage or serious 

disruption. Any such intervention must always be reasonable, proportionate and necessary. 

 

A significant incident is any situation where the use of force goes beyond everyday physical contact 

and requires formal recording and reporting. 

 

Our Principles 

Our approach is guided by clear principles. Restrictive interventions will only ever be used when 

absolutely necessary, and staff will always seek to use the least restrictive option available. 

In practice, this means: 

• prioritising de-escalation and prevention at all times  

• using minimum force for the shortest possible time  

• maintaining the dignity and safety of the pupil  

• recognising that restrictive interventions are never a form of punishment  

These principles reflect both our therapeutic approach and our legal responsibilities. 

 

The school aims to minimise the need to use force by: 

• creating a calm atmosphere and outstanding behaviour; 

• teaching children how to manage conflict and strong feelings; 

• de-escalating incidents where possible eg. with the use of humour or a verbal warning; 

• implementing behaviour plans where there is an increased risk of force being required. 

 

DfE guidance states: 

For clarity, this guidance will use the following definitions:  

- Restrictive intervention: a means to prevent, restrict, or subdue movement of the body, or 

part of the body, of a pupil. This guidance uses ‘restrictive interventions’ as the umbrella term 

to describe both physical and non-physical actions aimed to restrain pupils in different ways.  

- Reasonable force: a term used in legislation which includes physical restrictive interventions. 

All members of school staff have the legal power to use reasonable force in limited 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf
https://www.legislation.gov.uk/ukpga/2006/40/contents
https://www.legislation.gov.uk/ukpga/2006/40/contents
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.legislation.gov.uk/ukpga/1998/42/contents
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circumstances. Reasonable means using no more force than is necessary for the least amount 

of time, the application of which will depend on the circumstances.   

- Significant incident: any incident where the use of force goes beyond appropriate physical 

contact between pupils and staff as described in ‘Other physical contact with pupils’ within 

this document. This includes when physical force is used to implement a non-physical 

restrictive intervention.  

- Seclusion: a non-disciplinary intervention involving keeping a pupil confined to a place away 

from others, and preventing them from leaving either by physical obstruction, blocking, or 

making them believe they will be punished if they try to leave.  

- Restraint: a term used in legislation referring to a non-disciplinary intervention which 

immobilises a pupil or limits their movement. This may or may not include direct physical 

contact. For example, holding a pupil’s arms to their sides or removing a pupil’s crutches would 

both be considered forms of restraint.  

The various restrictive interventions above have been defined for completeness and should not be 

construed as an endorsement or otherwise for their use in schools. Some will not be relevant to most 

schools.    

 

Restrictive interventions will only be used as a last resort when all other behaviour management/de-

escalation strategies have failed. It can be used to prevent pupils from hurting themselves or others, 

from damaging property or from causing disorder and the breakdown of a safe and enjoyable learning 

environment. As set out by the DFE, the school may use restrictive interventions to prevent or stop a 

pupil from: 

• Causing injury to themselves or others 

• Committing a criminal offence 

• Damaging property 

• Causing disorder among pupils in the school, whether during a teaching session or otherwise 

 

Wherever possible, two members of staff will be present 

It is part of school’s duty of care to their pupils to use restrictive interventions (including reasonable 

force). The school will only use restrictive intervention (including, where necessary seclusion) to 

prevent a "significant risk of harm" to themselves, others or property and in exceptional circumstances. 

Pupils will never be locked in a room alone. Pupils may be prevented from leaving a room but would always 

be supported and supervised. They will never be deprived of food and drink or access to a toilet. Where 

possible, two members of staff should be present in these exceptional circumstances and a senior 

member of staff will be informed as soon as possible.  

The minimum force necessary should be used, applied for the shortest period of time and the 

techniques deployed should be those with which the staff involved are familiar and able to use safely. 

If the child has a behaviour plan, the techniques should be named within this document.    

Schools cannot use force as a punishment – it is always unlawful to use force as a punishment. 

 

Decision-Making Framework 

Before using a restrictive intervention, staff should consider: 

Is it necessary? 

• Are there safer, less restrictive alternatives available?  

• Will the intervention reduce risk or escalate the situation?  
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Is it proportionate? 

• Is this the least restrictive option?  

• Is the level of force appropriate to the risk?  

Have you considered the pupil’s welfare? 

• Are there SEND, medical or trauma-related factors?  

• Can the intervention be carried out in a way that preserves dignity?  

• Has the pupil been given clear communication where possible?  

Staff should continually reassess the situation and stop the intervention as soon as it is safe to do so. 

 

Prohibited Practices 

There are clear limits on what is acceptable. Staff must never use force in a way that could cause harm 

or distress unnecessarily. The following practices are not permitted: 

• Using force as a punishment  

• Restricting a pupil’s breathing (e.g. covering mouth/nose)  

• Applying pressure to the neck, chest or abdomen  

• Prolonged or unsafe ground restraint  

• Any action that causes unnecessary pain or distress  

Any intervention must prioritise safety and avoid foreseeable harm. 

 

Appropriate Physical Contact 

It is important to recognise that not all physical contact is restrictive. There are many situations in 

school where appropriate and supportive contact is part of normal practice. Appropriate contact may 

include: 

• guiding or escorting pupils  

• comforting a distressed child  

• administering first aid  

• demonstrating activities (e.g. PE, music)  

In all cases, staff exercise professional judgement and remain mindful of safeguarding considerations. 

Searching, Screening and Confiscation 

As part of our duty to maintain a safe and supportive environment, the school may, where necessary, 

carry out searching, screening and confiscation as set out by the DFE 2022 in Searching, Screening 

and Confiscation. 

 

Searching is a safeguarding measure and will always be conducted in a way that is lawful, proportionate 

and respectful of pupils’ dignity and privacy. Staff carefully balance the need to keep the school 

community safe with pupils’ rights. 

 

The Headteacher, or authorised staff, may search a pupil or their possessions where there are 

reasonable grounds to suspect that they may be carrying a prohibited or harmful item. Prohibited 

items include: 

• knives or weapons  

• alcohol  

• illegal drugs  

• stolen items  

• tobacco, cigarette papers or fireworks  

• pornographic images  

• any item likely to be used to cause harm or commit an offence  

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/assets.publishing.service.gov.uk/media/62d1643e8fa8f50bfbefa55c/Searching__Screening_and_Confiscation_guidance_July_2022.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/assets.publishing.service.gov.uk/media/62d1643e8fa8f50bfbefa55c/Searching__Screening_and_Confiscation_guidance_July_2022.pdf
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Where possible, staff will explain the reason for the search, seek the pupil’s cooperation and carry it 

out in a private and respectful manner with an appropriate adult present. 

If a pupil refuses to cooperate, staff will consider the reasons and respond appropriately. In rare 

cases, and where there is a risk of harm, reasonable force may be used to conduct a search for 

prohibited items. 

 

Any search for prohibited items will be recorded and parents informed as soon as practicable. Where 

items are found, appropriate action will be taken, including confiscation, safeguarding referral or 

police involvement where necessary. 

 

Electronic devices will be handled with particular care. Staff will not intentionally view or share 

inappropriate material and will refer concerns immediately to the Designated Safeguarding Lead. 

 

Seclusion 

Seclusion is understood as keeping a pupil apart from others and preventing them from leaving. It is 

not a disciplinary sanction and must only ever be used as a protective measure in response to a 

significant risk of harm:  

• when a pupil presents a significant risk of harm  

• when other strategies have been unsuccessful  

Where seclusion is used: 

• the pupil must be continuously supervised  

• the environment must be safe and non-threatening  

• the pupil must be allowed to leave as soon as it is safe  

• it must never be used as punishment  

All incidents of seclusion must be recorded and reported in line with statutory requirements. 

Pupils will never be locked in a room and will always have access to basic needs such as food, drink and 

toilet facilities. 

 

SEND Considerations 

We recognise that pupils with special educational needs and disabilities may be more vulnerable to 

distress and dysregulation. Behaviour may be linked to communication needs, sensory differences or 

past experiences. The school will: 

• identify triggers and early warning signs  

• implement proactive and preventative strategies  

• develop and review behaviour support plans with parents and professionals  

• make reasonable adjustments in line with the Equality Act 2010  

Where there is a foreseeable risk, individual risk assessments will be in place. 

 

Staff Training and Safety 

Staff who may need to use restrictive interventions are provided with appropriate training. This 

ensures they are confident in using safe, lawful and proportionate approaches. 

The school also has a duty to ensure staff safety. This includes: 

• Staff likely to use restrictive interventions will receive appropriate training (e.g. Team Teach)  

• Training will include de-escalation, safe techniques and legal responsibilities  

• Staff are not expected to use restrictive interventions without appropriate training  

• Risk assessments will be carried out where required  
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No member of staff is expected to use restrictive intervention without appropriate preparation. 

Staff must inform leaders of any medical or physical conditions affecting their ability to intervene 

safely. 

 

Recording (Statutory Requirement) 

All significant incidents involving restrictive intervention must be recorded as soon as possible, and 

ideally on the same day. 

Records must include: 

• names of pupils and staff involved  

• date, time, location and duration  

• what led up to the incident  

• de-escalation strategies used  

• type and level of intervention used  

• reason the intervention was necessary  

• details of any injuries 

• any follow-up support provided  

 

All incidents will be recorded on CPOMS as the primary safeguarding system, with additional recording 

(e.g. accident reporting) completed where required. 

All incidents will be considered in line with safeguarding procedures and Keeping Children Safe in 

Education (KCSIE). 

 

Reporting to Parents (Statutory Requirement) 

Parents must be informed as soon as practicable, ideally on the same day. 

Reports will include: 

• when and where the incident occurred  

• why the intervention was necessary  

• what type of intervention was used  

• whether any injuries were sustained  

This information will be provided in writing (e.g. email or CPOMS communication), with an opportunity 

for follow-up discussion. 

 

Post-Incident Support and Review 

Following any incident, the focus shifts to reflection, repair and support. Following any incident: 

• pupils and staff will receive appropriate support  

• first aid or medical attention will be provided if required  

• a structured debrief will take place to reflect and learn  

• behaviour plans and risk assessments will be reviewed  

• relationships will be repaired through restorative approaches  

Support will also be offered to any pupils who witnessed the incident if needed. 

 

Monitoring and Governance 

The school monitors the use of restrictive interventions carefully to ensure accountability and 

continuous improvement. The school will: 

• monitor patterns and frequency of restrictive interventions  

• analyse data to identify trends and triggers  

• review provision for individual pupils  
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• report to governors regularly  

This ensures continuous improvement and accountability. 

 

Complaints and Allegations 

Any concerns or complaints regarding the use of restrictive interventions will be managed in line with: 

• the school’s complaints procedure  

• safeguarding procedures  

• Keeping Children Safe in Education  

Allegations against staff will be taken seriously and investigated appropriately. 

 

 
 


